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INVOLVING CHILDREN/YOUNG PEOPLE AND FAMILIES AND BUILDING RELATIONSHIPS
1. Children/Young People’s (CYP’S) Views and Involvement

1a Your school gathers information about Children/Young People’s (CYP’s) strengths, interests and needs to inform curriculum planning and the best ways to motivate young people with autism/SCI needs.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	There is evidence of the Children/Young People’s (CYP’s) strengths, interests and needs within review meetings and that these are taken into consideration in practice.
	Children/Young People’s (CYP’s) strengths, interests and needs are reviewed, updated and incorporated into practice as they change and develop.
	Children/Young People (CYP) have opportunities to showcase work they have undertaken that takes account of their strengths, interests and needs with staff and peers.

	Evidence:




	Evidence:
	Evidence:

	Next Steps:




	Next Steps:

	Next Steps:




	Working Towards
	Level 1
	Level 2

	CYP’s views are gathered through discussion with the CYP and relevant adults, and observation. These are incorporated into a One-Page Profile which includes reference to strengths, interests and needs. All staff are fully aware of the document’s content.
	A variety of creative tools are used to gather CYP’s views including the use of observations, visuals, “What is Important to and for me?” etc. This information is then collated within the One-Page Profile and all staff (including supply staff, lunchtime supervisors, and office staff) act upon the document’s content. 
	A variety of creative tools are used to gather the views of CYP including strategies such as Comic Strip Conversations, The Ideal Self and The Ideal School. This information is then collated within the One-Page Profile and incorporated into all school experiences throughout the school day.

	Evidence:





	Evidence:

	Evidence:

	Next Steps:





	Next Steps:

	Next Steps:






	Working Towards
	Level 1
	Level 2

	Termly Early Years Focused Plans (EYFP)/School Focused Plans (SFP) and EHCP meetings include the CYP’s strengths, interests and needs.
	CYP are supported to attend termly EYFP/SFP and EHCP meetings to share their views. (At an appropriate point in the meeting).
	CYP are prepared to engage in EYFP/SFP and EHCP meetings to share their views and provided with alternative options such as making a recording or attending virtually. (At an appropriate point in the meeting).

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:









1b Your school consults with CYP to gain a good understanding of their emotional wellbeing/ developmental needs and long-term goals/aspirations.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	Self-regulation/Co-regulation tools (such as Five Point Scales, Zones of Regulation) are used with CYP by familiar staff members.

	The school has a range of Self-regulation/Co-regulation tools to use with CYP and knows how to use them effectively.

	The setting has a range of Self-regulation/ Co-regulation tools to use. CYP and familiar staff members reflect upon their use and make changes as required to increase their effectiveness.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:






	Working Towards
	Level 1
	Level 2

	PSHCE curriculum sharing discussions around well-being, looking after mental health as well as social and emotional understanding.
	PSHCE curriculum adapted for children with autism by providing opportunities for small group or individual teaching as appropriate.
	PSHCE lessons are structured and modelled by adults to ensure children with autism are included and supported to contribute.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:










	Working Towards
	Level 1
	Level 2

	Referrals to relevant support services where thresholds are met, (COMPASS, CAMHS etc.) are made when needed through clear parental and CYP involvement.
	CYP are supported to understand the purpose and timescale of the referral using visual supports/strategies.

	CYP are supported to engage with external professionals regarding their emotional well-being.  This could include sharing information about how the CYP best engages and preparing them for session and debriefing following the session.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:









	Working Towards
	Level 1
	Level 2

	CYP engage in interventions to support their emotional well-being.  The outcomes for this are clear in EYFPs/SFPs/
EHCPs and the interventions are included in provision maps which are regularly reviewed.
	CYP engage in interventions that have been adapted to take account of their Social Communication Needs.  CYP are consulted about the focus of interventions and the outcomes they would like to achieve.
	CYP are supported to engage with the review of the impact of interventions and progress towards outcomes.




	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	CYP are asked about their long-term goals/aspirations, and they are reflected in EYFPs/SFPs/
EHCPs.
	CYP are supported to reflect on what is required to meet long term goals/aspirations.
	CYP are provided with opportunities to develop in the areas that support their long-term goals/aspirations.  They are involved in reflecting about progress they have made towards achieving their goals/aspirations.

	Evidence:





	Evidence:

	Evidence:





	Next Steps:





	Next Steps:

	Next Steps:










1c Your school considers the views of CYP with autism when providing alternatives for unstructured times (both indoors and outdoors).

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	School provides a range of activities for unstructured times in addition to outdoor play, including ICT activities and quiet spaces. 
	Schools involve CYP with autism in choosing the range of activities/social inclusion groups on offer during unstructured times.
	CYP with autism regularly contribute to reviewing the activities on offer. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	CYP are consulted about their lunchtime experience, for example, where would be best to have lunch, what they should do after lunch, who could help. 
	CYP are consulted about their lunchtime experience; their preferences are considered, and where appropriate, adjustments are made as soon as possible.
	The arrangements are reviewed termly, and adaptations are made as appropriate.

	Evidence:





	Evidence:

	Evidence:



	Next Steps:





	Next Steps:

	Next Steps:











2. Parent Views and Involvement
2a Your school involves parents/carers by actively seeking and responding to their views.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	Parents/carers are invited and are given the opportunity to attend all meetings about their child.

	Prior to the meeting Parents/carers are informed about what will be discussed so that they can prepare, feel confident about their contributions, and make additions to the agenda of the meeting.

	Parent-voice is central to all meetings about their child, and this is reflected in all paperwork. Parents/carers are supported to feel confident to discuss their agenda items and seek resolution to any issues. Parents/carers are offered the opportunity to access discussions through a variety of means including face to face and virtual meetings.

	Evidence:




	Evidence:

	Evidence:


	Next Steps:




	Next Steps:

	Next Steps:




	Working Towards
	Level 1
	Level 2

	Parents/carers contribute to school questionnaires.
	Parents/carers contribute to school questionnaires, which are analysed by the SENDCO, and the findings are incorporated into SEN school development.
	The questionnaire findings and actions are discussed with the SEND Governor and Headteacher and changes are made to improve the experiences of CYP with autism as a result. Parents/carers are informed of their impact on SEN school development. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:









	Working Towards
	Level 1
	Level 2

	Parents/carers access coffee mornings/groups within school and are made aware of what is available.
	Coffee mornings/drop-in sessions for parents/carers are held around themes that they have specified and may include external agencies where relevant.
	Coffee mornings/drop-in sessions are organised and run by parents/carers with the support of school staff. The focus for these sessions is parent/carer led. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:










	Working Towards
	Level 1
	Level 2

	Regular communication updates from staff are provided for parents/carers with the opportunity for them to give input/feedback. 

	There are regular updates and exchanges of information between staff and parents/carers about their child’s strengths, interests and needs.
	Updates and exchanges of information between staff and parents/carers relating to strengths, interests, needs and experiences are welcomed. These are considered by the class teacher so that they can be incorporated into learning opportunities in school. Feedback is also given to parents/carers to celebrate successes.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:







	Working Towards
	Level 1
	Level 2

	Weekly communication between school and home. 
	Weekly communication between school and home that focuses on a personalised area of need that is being actively worked on. 
	Weekly communication between school/s and home is used to help plan and review the current skills focus. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:











	Working Towards
	Level 1
	Level 2

	School actively responds to any issues and share outcomes in a timely manner.
	School liaises with relevant staff to investigate any issues and discuss action points with the parent/carer in a timely manner.
	School ensures that action points are followed up and any issues are resolved to the satisfaction of all stakeholders in a timely manner.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:






2b Parents/carers co-produce the decision making and planning around support for their child.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	When in place, parents/carers contribute to, and sign, EYFPs/SFPs and contribute to reviews.
	When in place, parents/carers co-produce EYFPs/SFPs and attend termly reviews. 
	When in place, parents/carers co-produce EYFPs/SFPs and work on the outcomes outside of school to feed back into the termly review. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:







	Working Towards
	Level 1
	Level 2

	Where appropriate Early Help Assessments (EHAs) are in place to ensure that the needs of the child and family are met. 		
	EHAs are written collaboratively with parents/carers and regular TAF meetings are held, and attended by parents/carers, with actions relevant to their child and family.
	Parents/carers take an active role in determining outcomes and feel that the TAF process is centered around their needs and the needs of their child and family.

	Evidence:






	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	Where appropriate, parents/carers contribute to medical assessments and referrals and understand the processes involved.
	Parents/carers and school are kept informed of the progress of any medical assessments or referral. 
	Parents/carers and school liaise with each other in terms of the progress, outcomes and recommendations of any medical assessments or referrals.

	Evidence:






	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	School is aware of and signpost parents/carers to relevant autism/SCI specific parent programmes/workshops such as Cygnet, Thinking Differently, First Steps and Footsteps.
	School actively promotes and supports parents/carers to access relevant parent programmes/workshops. 
	School encourages and supports parents/carers to develop support groups within their school/setting or community.

	Evidence:






	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:








3. CYP Relationships
3a Strong relationships between CYP with autism and staff are prioritised to effectively support the CYP’s emotional well-being and learning.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	All staff have an awareness of a CYP’s One Page Profile/EYFP/SFP/EHCP (as appropriate) and understand the individual needs of the CYP.
	Staff who teach and support the CYP use the One Page Profile/EYFP/SFP/EHCP (as appropriate) to implement consistent approaches that reflect the CYP’s individual needs within all aspects of school life.
	All staff use the CYP’s One Page Profile/EYFP/SFP/EHCP (as appropriate) to implement consistent approaches that reflect the CYP’s individual needs within all aspects of school life. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:





	Working Towards
	Level 1
	Level 2

	CYP have an identified Key Worker/named person to go to for support as and when needed. 
	When approached, the identified Key Worker supports the CYP and offers strategies which are fed back to staff.
	Where required, the identified Key Worker works with the CYP on a regular basis to promote problem solving and develop skills around managing emotional well-being and learning.

	Evidence:





	Evidence:



	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:









	Working Towards
	Level 1
	Level 2

	Transition support is provided in the summer term and continues into the new academic year to ensure consistency (or as appropriate, if moving school during the school year). This includes discussion between new and previous staff team regarding One Page Profile, visits, starting relationships with new staff, transition booklet etc.  
	Transition arrangements are finalised as early as possible and communicated to parents/carers. A series of visits take place to introduce CYP to new staff and new classroom.
	Transition arrangements are personalised to the CYP incorporating information from familiar staff and parents/carers. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:







	Working Towards
	Level 1
	Level 2

	Staff who work with CYP with autism have accessed introductory training and understand the possible impact of autism on emotional wellbeing and learning.
	Staff who work with CYP with autism use their knowledge and understanding to support the CYP’s wellbeing and learning within the classroom.
	Staff who work with CYP with autism use their knowledge and understanding to support the CYP’s wellbeing and learning within all aspects of school.

	Evidence:






	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	Staff are aware that building good relationships with parents/carers is key to achieving good relationships with CYP. 
	Effective communication with parents/carers is in place to ensure that good relationships exist between home and school. 
	The relationship between home and school is used effectively to promote consistency around supporting the CYP’s wellbeing and learning. 

	Evidence:






	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:





3b Opportunities for CYP with autism to develop relationships with peers at a level appropriate to their needs are provided within the setting.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	[bookmark: _Hlk213335469]CYP engage in intervention groups that are designed to develop relationships.
	CYP engage in intervention groups that are specific to their areas of need in relation to developing relationships. 
	Interventions are designed based around the individual CYP’s profile of need in relation to developing relationships, including restorative practices.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:







	Working Towards
	Level 1
	Level 2

	CYP are aware through PHSCE lessons that everyone is different, and everyone has strengths and needs, including people with autism. 
	School/setting provides various awareness sessions that promote individual differences, including autism. 
	CYP, including those with autism, celebrate their individuality and can share with their peers the progress they have made. 

	Evidence:






	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	Structured activities are provided at break times to facilitate the development of peer relationships.
	Staff are available to support CYP accessing the structured activities so that they can successfully make relationships with their peers. 
	CYP with autism are fully engaged in activities of their choosing which include making and maintaining relationships with their peers. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:










	Working Towards
	Level 1
	Level 2

	A variety of break and lunchtime clubs are available for CYP to interact socially through a common interest. 
	Clubs are made accessible for CYP with autism and CYP are supported to make their choices and attend. 
	CYP have input into which accessible clubs are provided and the options are reviewed termly through CYP feedback.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:











	Working Towards
	Level 1
	Level 2

	Children/Young People (CYP) in school are made aware of different communication tools such as PECS, Communication boards and Makaton and know these are used if an individual finds it difficult to use words to communicate.  
	Children/Young People (CYP) in school are involved in using PECS, Communication boards and Makaton in their classroom with peers who find it difficult to use words to communicate.  
	Children/Young People (CYP) are given opportunities to attend workshops in school to learn how to communicate using PECS, Communication boards and Makaton so that they can interact with peers with autism who use these tools.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:









ENVIRONMENTAL AND CURRICULUM ADAPTATIONS (REASONABLE ADJUSTMENTS)
4. Environment and Curriculum

4a The school recognise vulnerabilities in CYP with autism and safeguards the emotional wellbeing of CYP against stress, anxiety, depression, and bullying.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	Class teachers identify CYP with autism who are displaying vulnerability around their emotional wellbeing so that they can put support in place. 
	Staff have the skills and understanding to recognise the vulnerabilities of CYP with autism and use specific tools such as Iceberg, STAR and ABC to analyse behaviour and make adaptations to practice.
	The school/setting uses tools to identify and monitor vulnerabilities such as THRIVE, Boxall Profile so that they can provide targeted support for the CYP’s emotional wellbeing.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:




	Next Steps:

	Next Steps:




	Working Towards
	Level 1
	Level 2

	Staff identify and make appropriate referrals where thresholds are met for additional support for emotional wellbeing. 
	Staff fully implement the advice given from external professionals and review its impact. 
	Staff seek further support from external professionals to troubleshoot situations where advice has been implemented but is not having the desired impact. 

	Evidence:






	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	There is evidence of the CYP’s vulnerabilities along with supportive strategies and approaches in the One-Page Profile and these are taken into consideration in practice.
	CYP vulnerabilities are reviewed and updated on the One-Page Profile, and strategies and approaches are incorporated into practice as they change and develop.
	CYP are supported to develop an increasing independence in managing their own emotional wellbeing. The strategies they employ are detailed in their One-Page Profile. 

	Evidence:






	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	Challenging situations that arise from a CYP’s vulnerabilities are recorded and appropriate support is put in place.
	There is clear evidence in the school recording methods of a reduction of challenging situations arising from a CYP’s vulnerabilities over time.
	The school learns from experiences of reducing vulnerabilities for individual CYP with autism and applies this learning to other CYP with autism as soon as similar challenging situations occur. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:






4b Your school makes reasonable adjustments that are in line with the profile of needs for CYP with autism. These are appropriate and well thought out for individual CYPs.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	Staff are aware of the supportive tools and strategies for supporting autism and SCI needs, such as those outlined within the following booklet: ‘Supporting Pupils with Autism and SCI Needs; Effective Tools and Strategies’
	Staff use supportive tools and strategies, such as those within the following booklet: ‘Supporting Pupils with Autism and SCI Needs; Effective Tools and Strategies’, consistently across school to meet the needs of CYP with autism and SCI needs. 
	Staff use supportive tools and strategies, such as those within the following booklet: ‘Supporting Pupils with Autism and SCI Needs; Effective Tools and Strategies’, consistently with CYP who have autism/SCI needs and can tailor these to meet their individual needs. 

	Evidence:





	Evidence:

	Evidence:




	Next Steps:





	Next Steps:

	Next Steps:




	Working Towards
	Level 1
	Level 2

	Staff are aware of the need to create an autism friendly classroom. 
	Staff have accessed the ‘Creating an Autism Friendly Classroom’ training and have put the advice in place in their schools. (Training is delivered by SCI Team). 
	Staff have carried out the ‘Creating an Autism Friendly Classroom’ audit and have made adjustments based on the results of the audit. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:










	Working Towards
	Level 1
	Level 2

	School is aware of the range of resources available from external agencies to help them make reasonable adjustments for CYP with autism.
	Schools regularly engage with resources from:
https://www.southwestyorkshire.nhs.uk/barnsley-childrens-speech-language-therapy-service/home/
https://therapy.barnsleychildrenshealth.co.uk/ 
https://barnsleycouncil.sharepoint.com/sites/sendspace/SitePages/Autism.aspx
	The resources being used are appropriate to the individual CYP with autism, are used consistently within the school and the impact of their use is monitored and regularly reviewed. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	Staff recognise the need for a personalised curriculum which takes account of special interests, where appropriate, and make adaptations to learning tasks. 
	Where there are barriers to engagement, learning tasks are planned, considering the special interests of CYP with autism.
	Where there are barriers to engagement, learning tasks that are well matched to appropriate curriculum objectives are planned, considering the special interests of CYP with autism.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:










	Working Towards
	Level 1
	Level 2

	Staff recognise that tasks that involve social interaction/group work could be challenging for CYP with autism. 
	Staff plan effectively for tasks that involve social interaction/group work, so that CYP with autism can be included by giving them a specific role within the group.
	CYP with autism have access to               pre-teaching around how to be an effective group member and these skills are generalised into classroom practice.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:










	Working Towards
	Level 1
	Level 2

	CYP are given the opportunity to attend their EYFP/SFP/EHCP meeting or contribute to it in some way. 
	EYFP/SFP/EHCP meetings are accessible for CYP with autism and staff encourage them to be able to give their views. 

	Staff ensure that the individual needs and preferences of the CYP are considered when planning the meeting, for example, snacks, environment, preferred objects/people, use of their strongest communication method in the meeting.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:









	Working Towards
	Level 1
	Level 2

	Staff recognise the need to track CYP with autism who are not working at expected levels of attainment more closely and identify the level at which they are working. 
	Staff have robust tools and use them to assess attainment for CYP who are not working at expected levels that allow them to track back to where the CYP is working and identify next steps. 
	Staff use their robust attainment records for CYP with autism to inform their planning and provision for the CYP so that they are systematically working on next steps. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:









	Working Towards
	Level 1
	Level 2

	Staff recognise the need for additional transition arrangements. 
	CYP are consulted about their own needs for transition to ensure their voice is heard. School then implements a robust transition plan according to the needs of the CYP with autism.
	Parents/carers, CYP and the school have all identified areas of focus for transition, put these in place and as a result, the CYP settles into their new situation with ease. Effective tools used to support the CYP with autism in their previous class/setting continue to be used in their new situation. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:






4c Your school provides a curriculum for CYP with autism that addresses their social, communication and life skills, as appropriate. 

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	Staff recognise the need for small group interventions to develop social skills, communication skills, and independent living skills for CYP with autism.

	Staff assess the social, communication and independent living skills of children with autism and use this information to provide small group, targeted interventions.  The outcomes that the interventions work towards are regularly reviewed and adapted as appropriate.
	Staff ensures that the learning that takes place in targeted intervention sessions is generalised into other areas of life in school, at home and in the community.



	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:





	Working Towards
	Level 1
	Level 2

	School recognises the need for interventions to be delivered in a calm, quiet, autism-friendly spaces.
	School prioritises calm, quiet, autism-friendly spaces for interventions when planning timetables.
	School utilises facilities creatively to provide a wide range of learning opportunities and experiences. 

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:











	Working Towards
	Level 1
	Level 2

	School keeps records of intervention sessions that are specific to each individual CYP and their needs.
	Intervention notes/records are clear, purposeful, and linked to the objectives of each session.  Next steps in learning are identified.
	Identified next steps in learning are incorporated into intervention planning to personalise and target gaps in skills/learning.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:










	Working Towards
	Level 1
	Level 2

	Staff recognise when pupils present with difficulties around verbal communication and seek support to assess and track communication abilities.  
	Where appropriate staff implement speech, language, and communication needs (SLCN) programmes or communication systems with pupils and track their progress ensuring that they refer for further assessment or guidance when needed.
	Staff provide opportunities for the focus of SLCN programmes and communication systems to be generalised into classroom-based learning so that communication abilities increase in other areas of life in school, at home and in the community.

	Evidence:





	Evidence:



	Evidence:




	Next Steps:





	Next Steps:



	Next Steps:











	Working Towards
	Level 1
	Level 2

	Staff recognise that pupils with autism are likely to have some element of difficulty with their social use of language and understand how this can impact them on a daily basis. 
	Staff monitor the pupil with autism’s social use of language and provide regular opportunities for them to engage with developmentally appropriate social use of language programmes. 
	Staff monitor the pupil with autism’s social use of language and identify instances where further understanding needs to be developed. They develop programmes of work that are specific to these areas of need and provide opportunities for the pupil to test these new skills out in social situations.

	Evidence:





	Evidence:
	Evidence:

	Next Steps:





	Next Steps:

	Next Steps:






4d Your school takes account of the environmental factors that may affect CYP with autism, for example, sensory provision.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	School recognises that children with autism are likely to have sensory needs that will need to be considered and supported.

	School implements a range of sensory strategies and interventions as advised by external agencies such as Occupational Therapy, Social Communication and Interaction Team and Educational Psychology.
	School regularly reviews the sensory strategies and interventions in place with CYP and parents/carers and adapt them appropriately.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:






	Working Towards
	Level 1
	Level 2

	School is aware of the need to complete autism-friendly environmental audits to identify and address areas to develop.
	School complete individual sensory checklists/environmental audits for children with autism to ensure that they are meeting individual needs.
	School complete yearly autism-friendly environmental audits and act upon their findings.  
(Please see training and materials delivered by the SCI Team – ‘Creating Autism Friendly Classrooms’ and Autism Education Trust materials.)  

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	School recognise the need to have consistent places and spaces for children with autism, such as specific seating positions/carpet spaces in class which are autism friendly.
	School provide autism-friendly, consistent places and spaces for children with autism within the classroom and wider school environment. School gather the views of CYP and parents/carers when considering workspaces and seating arrangements for children with autism.
	The school regularly review places and spaces, such as seating arrangements, with CYP and parents/carers to ensure sensory and autism needs continue to be met.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	School recognises the need for consistent, clearly defined and well organised autism-friendly work and intervention spaces.
	School provides consistent, clearly defined and well organised autism-friendly workspaces, including:
· low arousal working environments and workstations
· low stimulus environments  
· low stimulus displays and information boards
· incorporating topics/aspects of special interest
· ensuring visual supports/timetables are available in all areas that the CYP accesses
	The school regularly review intervention and workspaces with CYP and parents/carers to ensure sensory and autism needs continue to be met and adaptations are made as appropriate.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:




STAFF DEVELOPMENT AND TRAINING
5. Awareness and Training

5a The school has a named champion for autism who demonstrates a good understanding of the profile of needs of CYP with autism.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	The school is aware of the need for a named champion for autism.

	The school has a named champion for autism who demonstrates a good understanding of the profile of needs of CYP with autism.
	The named champion for autism has undertaken specialist training in relation to autism and continues to develop a specialism in this area, disseminating autism related practice and raising the profile of autism within the school.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:



5b Your school audits staff confidence in relation to autism at least once per year and uses this information to plan further training and development.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	School is aware of the need to complete yearly staff skills and confidence audits in relation to autism to inform training and development needs.

	Schools undertake yearly staff skills and confidence audits in relation to autism through completing questionnaires with all teaching and non-teaching staff.  
· Actions plans are developed to reflect the identified needs from the audit.
· School has processes in place to ensure that all training is embedded in practice.
· Autism awareness training is part of the induction process for all staff.
	School’s identified Autism Champion co-ordinates the staff training audits and action plans and is responsible for ensuring continuous professional development across school in relation to autism.



	Evidence:




	Evidence:

	Evidence:


	Next Steps:




	Next Steps:

	Next Steps:




	Working Towards
	Level 1
	Level 2

	School refers to the audit findings to deploy the right staff to deliver interventions and strategies for CYP with autism.
	Staff delivering autism interventions and strategies are confident and skilled as identified through the audit.  Their interactions with CYP are positive and productive.
	Staff delivering interventions/strategies    pro-actively reflect on their knowledge and skills as identified in their personal audit and seek appropriate training opportunities and support for next steps.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:






5c All staff engage with autism related training at least every three years (and ensure that new staff have access to training opportunities upon induction).

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	Staff who teach and support children with autism in school are given the opportunity to access autism related training from the EIS training calendar.
	All staff engage with autism related training at least every three years and ensure that new staff have access to training opportunities upon induction. Training should include identifying SCI needs, understanding autism, presentation in girls and atypical presentations and transition training and supporting resources. 
(Early Identification of SCI Needs/Understanding Autism/Supporting Key Transitions for Children with SCI Needs - book on POD.
Early Years and Primary Transition Booklet for Children with SCI Needs and Primary to Secondary Booklet for Children with SCI Needs). 
	All staff have individual training plans which details how the training they have accessed will be embedded into practice.

	Evidence:


	Evidence:

	Evidence:


	Next Steps:



	Next Steps:

	Next Steps:




	Working Towards
	Level 1
	Level 2

	Staff who teach and support pupils with autism in school are aware of different communication systems such as PECS, communication boards and Makaton. 
	All staff in school are aware of different communication systems such as PECS, communication boards and Makaton and can implement these under the guidance of external agencies where they are appropriate.
	All staff in school are aware of different communication systems such as PECS, communication boards and Makaton and can work with school-based staff who are qualified to use and oversee these communication systems.

	Evidence:






	Evidence:




	Evidence:

	Next Steps:






	Next Steps:




	Next Steps:






5d The school has a system that informs all staff including supply staff, new staff, lunch-time supervisors, visiting specialist staff and office staff about the needs of specific CYP with autism.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	School ensures that One-Page Profiles for children with autism are made available to all school staff, whilst ensuring GDPR.

	All staff have read and understood the One-Page Profiles for the CYP with autism that they support.
	The content of the One-Page Profiles can be seen to be delivered in practice in all classrooms/learning environments when monitored by the Autism Champion.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:







6. Policies and Practice
6a Equality of access to all aspects of education is demonstrated where appropriate.

Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	School’s accessibility plan considers the needs of children with autism.

	· School has a robust accessibility plan which clearly states the steps that are taken to ensure children with autism have equal access to all areas of school life.
	The school’s accessibility plan can be seen to be delivered in practice in all aspects of school life.  The plan is regularly reviewed with the CYP with autism and their parents/carers.


	Evidence:





	Evidence:
· 
	Evidence:


	Next Steps:
	Next Steps:
	Next Steps:






	Working Towards
	Level 1
	Level 2

	School’s Inclusion Policy considers the needs of children with autism.
	School has a robust Inclusion Policy which clearly states the steps that are taken to ensure children with autism are fully included in all aspects of school life.
	The school’s Inclusion Policy can be seen to be delivered in practice in all aspects of school life.  The Policy is regularly reviewed with CYP with autism and parents/carers.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:










	Working Towards
	Level 1
	Level 2

	· All CYP, including those with autism, are given the opportunity to participate fully in out of school visits including residential.
	The school consults with CYP with autism and their parents/carers when planning out of school visits to take account of their needs relating to autism.

	The school contacts the venue of the school trip to enquire about their autism friendly information/arrangements or makes their own visual booklet to prepare CYP for the trip and itinerary. This is shared with the CYP and parents/carers in a timely manner before the trip takes place.

	Evidence:





	Evidence:

	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	CYP with autism are given the opportunity to be elected to the school council and take part in other wider opportunities to represent school, so that they are fully included and can participate in decision making.
	CYP with autism are elected to the school council and take part in other wider opportunities to represent school, so that they are fully included and can participate in decision making.
	CYP with autism are encouraged and supported to take a lead role in aspects of the school council and/or wider opportunities to represent school so that they are fully included and can participate in decision making.

	Evidence:






	Evidence:

	Evidence:


	Next Steps:






	Next Steps:

	Next Steps:






6b If de-escalation techniques and physical intervention strategies are used, appropriate practise is in place in line with the school policy.
Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	· All staff are aware of de-escalation techniques and are confident to use them in daily practice.

	· All staff are aware of de-escalation techniques that are particularly useful for CYP with autism and have accessed training so that they are confident to use them in daily practice.
	· All staff reflect on the de-escalation techniques and tools they use with a specific CYP to ensure they are effective and make changes where they are not. 

	Evidence:





	Evidence:
· 
	Evidence:
· 

	Next Steps:






	Next Steps:

	Next Steps:










	Working Towards
	Level 1
	Level 2

	· Parents/carers are aware of and understand the possible need to use physical intervention to keep their child and others safe in school. 
	· School and parents have been involved in writing a plan for physical intervention and know the graduated steps that will be taken for their child. CYP are also aware of the content of their plan. 
	· School, parents/carers and the CYP collaboratively create a physical intervention plan which shows the graduated steps that will be taken. This plan is used consistently in practice and regularly reviewed with the parent/carer and CYP. 

	Evidence:





	Evidence:
· 
	Evidence:
· 

	Next Steps:





	Next Steps:

	Next Steps:








	Working Towards
	Level 1
	Level 2

	· A Positive Behaviour Policy which takes account of SEND needs is in place which details clear techniques for supporting all CYP. Relevant policies are clearly in place and accessible on the school website for all, including Inclusion Policy, Anti-bullying Policy, Behaviour/relational Policy.
	· School takes a relational approach to understanding and managing behaviour, which includes an emphasis on supporting emotional wellbeing and developing effective relationships. This is reflected in their Behaviour Policy, and all staff act accordingly. 
· 
	· Policies are regularly reviewed and adapted based on consultation with parents/carers and CYP. 

	Evidence:





	Evidence:



	Evidence:





	Next Steps:





	Next Steps:

	Next Steps:






6c Clear expectations and boundaries are demonstrated within the school for CYP with autism. These are consistently applied.
Owner:							Timescales:
	Working Towards
	Level 1
	Level 2

	Class rules are clear, are represented visually and are consistently applied.
	Class rules are developed with the whole class including CYP with autism.  The purpose of the rules is clear.   
	CYP with autism who are struggling to understand class rules are identified and additional support is provided, for example, using Social Stories© to develop their understanding.

	Evidence:





	Evidence:




	Evidence:


	Next Steps:





	Next Steps:

	Next Steps:







	Working Towards
	Level 1
	Level 2

	School has a consistent reward system in place for following school/classroom expectations.
	The reward system in school is personalised through collaboration with CYP, including CYP with autism, so that motivators used can be purposeful and meaningful. 
	School continually review the rewards in place to reflect the changing interests/preferences of CYP, including CYP with autism.

	Evidence:





	Evidence:

	Evidence:



	Next Steps:





	Next Steps:

	Next Steps:








Acknowledgements

Creating the Standards
EIS Working Parties
Melanie Booth, Specialist Support Worker, Social Communication and Interaction
Andrea Eaton, Specialist Advisory Teacher, Social Communication and Interaction
Lesley Godson, Educational Psychologist
Toni Harvey, Specialist Advisory Teacher, Social Communication and Interaction and Sensory Team Manager
Lora Moore, Specialist Advisory Teacher, Social Communication and Interaction
Dr Naomi Robinson, Principal Educational Psychologist and Social Communication and Interaction Team Manager
Louise Stringer, Specialist Advisory Teacher, Social Communication and Interaction
Jo Wong, Educational Psychologist
Lucy Shea, Specialist Support Worker, Social Communication and Interaction 
Gemma Whitfield, Specialist Support Worker, Social Communication and Interaction

Piloting, Reviewing and Developing the Standards
Pilot Schools
Parkside Primary
Springwell Academy

Parent Group
Greenfield Primary School Autism Parent Group

SENCo Working Party
Bev Bradley, SEND Improvement Officer - EIS
Emma Brooke, Specialist Advisory Teacher, Visual Support - EIS
Louise Carr, Meadstead Primary Academy
Jenny Chambers, Worsbrough Common Primary 
Donna Evans, Greenfield Primary 
Daniel James, Kickstart Intern – EIS
Helen Jones, Ward Green Primary
B Karan, Queens Road Primary
S Lister, Wilthorpe Primary
L Smith, Penistone Grammar 
Alex Taylor, SEND Participation Officer - EIS
Julie Thompson, Early Years Support Worker – EIS
Laura Thresh, Barugh Green Primary
Alex Webb, Carlton Primary Academy 
Lisa Windsor, Burton Road Primary
Greenfield Primary School Staff Team
2

image1.png
Barnsley Autism
Friendly Schools
Standards

Barnsley Education Inclusion Services
September 2024

Barnsley - the place
of possibilities.




